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Delivery of effective professional development for educators is one of the most
important factors in student achievement. If educators are not adequately prepared to
implement curriculum effectively, students will suffer. This is especially crucial to
charter schools, as their staffing practices do not always follow traditional methods.
This qualitative study, constmcted to examine professional development practices
in charter schools, surveyed charter school educators and administrators from two schools
at each level (elementary, middle and high) in the Atlanta, Georgia metropolitan area.
The study consisted of a brief 15-question survey, followed by an interview, and was
guided by questions related to the frequency and type ofprofessional development
offerings, staff participation and satisfaction, and staff perspectives of the impact of
professional development on student achievement. Additionally, the study sought to
examine any correlations between established professional development and Adequate
Yearly Progress (AYP) status.
The study found that charter schools employ a variety ofmethods to deliver
professional development to their staffs and that the staffmembers participate at high
levels in courses offered at their schools. Conversely, staff participation in local school
district professional development opportunities was extremely limited due to lack of
communication regarding opportunities. Furthermore, the research found that educators
are generally satisfied with their professional development and felt their courses and
activities had the potential to positively affect student achievement. Participants did
identify the need for more follow up to ensure implementation and were concerned about
limited time for implementation. Additionally, respondents desired professional
development topics that are more closely aligned to their professional needs and
expressed the need to work collaboratively with their peers across grade levels and
curriculums. Finally, in the schools involved in the study, there was no correlation
between established programs and AYP status.
Charter school stakeholders concerned with improving professional development
in their schools should consider the following, gleaned from the research findings:
(1) increase commxmication between charter schools and local school systems, (2) create
a cohort of charter schools for professional development purposes, (3) increase teacher
input in topic selection, and (4) utilize more interactive and collaborative delivery
methods.
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them.
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Background of the Problem
School choice, vouchers, and the No Child Left Behind Act of 2001 have many
people in a state of quandary. As parents, educators, and leaders examine educational
options, charter schools are moving higher up on the list of options. The schools, similar
to magnet schools and private schools, give students the opportunity to experience
learning in an alternative structure and/or environment.
Charter schools are defined as public schools which operate under a contract
issued by a public entity, usually a school board, public university or state board of
education (Bulkley & Filser, 2002). The contract allows the school to operate under a
different structure and implement curriculum in a way that is different from traditional
public schools. The schools access public funding to operate, but most often solicit
additional funding through grants and private sponsors.
There are over 2,600 charter schools throughout the United States, and the
numbers continue to rise yearly (Fuller, Gwallick, Gonzales, Park, &, Gibbings, 2003).
The schools are increasingly attractive to groups of teachers, parents and community
activists who are dissatisfied with traditional school structures and are proactive in
creating an environment that speaks to their students’ interests and learning styles
1
2
(Casey, 2000). Advocates see the charter school movement as an essential choice that
allows flexibility and autonomy in curricular selection and implementation that could
lead to a higher level and quality of teacher instruction and student performance (Bulkley
& Fisler, 2002).
The state ofGeorgia adopted charter school legislation in 1993. The law
enhanced public school offerings by allowing them similar freedom and autonomy found
in private schools. The charter law was later amended in 1998, allowing the creation of
completely new charter schools (start-up charter schools), whereas the initial law
permitted only established schools the opportunity to become charters (conversion charter
schools) (Georgia Department of Education, 2006).
During the 2004-2005 school year, there were 35 charter schools in the State of
Georgia with 12 new schools approved to open during the 2005-2006 school year. While
baseline reports indicate that these schools are achieving no worse than traditional
schools, the researchers suggest that further study should be done to evaluate several
areas, including staff development practices (Plucker, Eckes, Rapp, Ravert, Hansen,
Trotter, & Makel, 2005).
Professional development has been closely linked to student achievement in
schools. Schools in which teachers are provided with and actively participate in a variety
of professional development opportimities have demonstrated positive increases in
students’ performances on standardized tests. The National Commission on Teaching
and America’s Future concluded in a report released in 1997 that unsuccessful school
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reform efforts are a result of ineffective professional development (Andrews & Rothman,
2002).
Statement of the Problem
Delivery of effective professional development for educators is one of the most
important factors in student achievement (National StaffDevelopment Council, 2001). If
educators are not adequately prepared to implement curriculum effectively, students will
suffer. This is especially crucial to charter schools, as their staffing practices do not
always follow traditional methods.
In a national survey conducted by the Policy Analysis for California Education, it
was reported that 48% of charter school teachers lack a teaching certificate and most
charter school teachers instruct 20% or more students each day than do teachers in
regular schools. The study also found that in charter schools serving the largest number
of black students, an average of 80% black, almost 60% of teachers lack a teaching
credential (Fuller et al., 2003). These findings present serious concerns, especially in
urban schools where African-American student achievement ofAfrican-American is
comparatively lower (Council ofGreat City Schools, 2001).
Educational agencies acknowledge that professional development of staff is an
essential part of building a school’s capacity for success. Professional development and
student achievement are inextricably linked (Joyce & Showers, 2002). In traditional
schools, professional development practices are generally well-established and follow
district and state guidelines and topics. These professional development offerings are
generally presented within the school settings (also referred to as in-services), summer
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workshops and school system sponsored courses. A variety of techniques are used in
delivery, which include assigned readings, case studies, simulations, and lectures
(Lunenberg & Omstein, 2004).
Charter school petitioners are allowed flexibility in numerous areas; therefore,
charter schools may not follow traditional professional development practices and
methods. Many accrediting bodies require the petitioners to outline provisions regarding
professional development activities in their proposal prior to approval. However, the
extent of a school’s professional development plan and the actual implementation of that
plan may differ. Additionally, staffperspectives of the professional development
opportunities may yield viewpoints and needs variant from decision makers.
As charter school supporters and opponents seek to understand the true impact of
charter schools, particularly in relation to student achievement, examining professional
development practices in charter schools is imperative. Additional studies will also help
increase a body of research that is underdeveloped.
Research Questions
The following research questions guided this study:
RQl: What types ofprofessional development opportunities do charter schools
offer their staffs?
RQ2: How frequently are professional development opportunities offered?
RQ3: To what extent do staff members participate in professional development
opportunities?
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RQ4: To what extent are charter school teachers and staff satisfied with
professional development opportunities provided from their schools?
RQ5: To what extent do teachers and staff feel professional development
practices in charter schools positively impact student achievement?
RQ6: In charter schools that met Adequate Yearly Progress (AYP) during the
2005-2006 academic year, were professional development activities well
established?
RQ7: In charter schools that did not meet Adequate Yearly Progress (AYP)
during the 2005-2006 academic year, were professional development
activities well established?
Purpose of the Study
The purpose of this study was to examine professional development practices in
charter schools. The results could be beneficial to principals, professional development
professionals, charter school teachers, and charter school authorizers who wish to
examine the differences in professional development opportunities provided in charter
schools when compared to traditional public schools. Moreover, professional
development is an essential component of student achievement and is especially
important in respect to No Child Left Behind policies.
CHAPTER II
REVIEW OF THE LITERATURE
Organization of the Review
The purpose of this study was to examine professional development practices in
charter schools and explore the possible connections to student achievement. In
examining the literature, it is important to build a background of charter schools. As the
charter school movement is still a relatively new concept, researchers and stakeholders
are keenly interested in the success rates of charter schools and the students they serve.
Therefore, the first area of review focuses on research conducted on charter school
achievement.
The second area of review focuses on the correlation between professional
development and student achievement. Professional development is one of numerous
factors that affect student achievement. While many charter schools are governed by
School Management Organizations which function as businesses and have standard
training and professional development formats in place, many more charter schools are
managed by their founding boards and often rely on their board members’ expertise,
community partnerships, and local school system affiliates for the professional
development of their staffs (Personal Communication, 2007). Examining the impact of




A baseline report of charter schools, commissioned by the Georgia
Department ofEducation in 2005 to establish baseline data in the areas of academic and
demographic information, found that students enrolled in charter schools are performing
similarly to their peers statewide and in comparison schools, but with significant
variation in subject areas, grade, and length of attendance.
The authors of the study recommended research in the following areas: (1)
governance, funding and financial management, (2) how student characteristics impact
decisions to enroll and how those characteristics impact success, (3) trends in parent
perspectives, (4) evaluations on student achievement and with an emphasis on best
practices, and (5).the lack of information about teacher characteristics and behaviors
(Plucker, Eckes, Rapp, Ravert, Hansen, Trotter, & Makel, 2005).
In a study of charter schools, titled A Decade ofCharter Schools: From Theory to
Practice, authors Bulkley and Fisler (2002) found assessing charter school achievement
difficult for various reasons. These reasons include but are not limited to the numerous
varieties of charter schools, unstable student population, and varied standardized
assessments. The limited charter school student achievement research finds the results
mixed and therefore inconclusive.
In an analysis of charter school research. Hill (2005) also found difficulties in
determining student achievement. In turn, he derived the following hypotheses from the
research:
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• The policy environment in which charters operate limits to the degree in which
charter schools can differentiate their programs and results from surrounding
public schools.
• Charter schools creating the most value for their students serve a student
population whose public school alternatives are of very low quality.
• Charter schools struggle when they attract children whose previous school
performance was much worse than average for children from the same
neighborhood, income group, race, or ethnicity.
• The performance of new charter schools improves steadily over the first five
years of operation.
• Affiliation with an experienced school provider can speed up the school
maturation process.
Charter school achievement on the 2003 National Assessment ofEducational
Progress in which charter schools’ test scores were compared to regular public schools’
test scores, found that achievement of fourth grade and eighth grade charter school
students was lower than that of fourth grade and eighth grade students in regular public
schools. Furthermore, scores of charter school students eligible to receive free or reduced
lunches were also much lower than students in regular public schools. In both types of
school settings, the achievement gap was substantial between students who were eligible
to receive free and reduced lunch and those who are not. Minority students’ scores were
lower in charter schools than in regular public schools, but not significantly (Nelson,
Rosenberg, & VanMeter, 2004).
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A study conducted by Hoxby (2004) compares reading and math proficiency of
charter school students to that of students in neighboring schools. The findings showed
that students in charter schools were 4% more likely to score higher on reading state tests
than their peers. Additionally, charter school students were 2% likely to score higher
than their peers in neighboring schools in the subject area ofmath.
Professional Development and Student Achievement
A study conducted in 1998, titled StaffDevelopment andStudent Achievement:
Making the Connection in Georgia Schools, commissioned by the Georgia Department of
Education, evaluated schools throughout the Georgia school system. The study found
that in lower achieving schools, staffdevelopment was considered a function with little
connection to classroom results. Conversely, in higher achieving schools, staff
development was seen as more of an authentic collaborative effort to improve student
performance.
Staff development in the higher achieving schools included more collaboration on
decisions about staff development, a greater focus on students, a greater focus on the
classroom, more use of effective training processes, and more support from leadership.
Joyce and Showers (2002) conducted a study of teachers throughout the United
States. The study, titled Student Achievement through StaffDevelopment, examined staff
development practices and teacher effectiveness. Key findings include:
• In addition to the development of knowledge, skills and effective
implementation, professional training should allow people to learn how to be
more effective learners.
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• The more complex the desired outcomes, and the greater the degree of transfer
required, the more necessary it will be to use all four training components;
however a multi-faceted design is necessary whatever the desired outcome.
• For teachers to become effective learners, they need specific attitudes and
skills, including persistence, understanding of the transfer of training,
understanding of the need for theory and the ability to use peers productively.
(www.ncsl.org)
In an evaluation commissioned by the United States Department of Education on
Charter School programs, 62% of charter school teachers received release time to work
collaboratively with other staff and more than halfwere able to participate in peer
observations and critiques. Approximately one third of charter school educators were
allowed leave for independent development activities. While teachers in traditional
schools were more likely to attend workshops, conferences or trainings, in all other areas,
charter school teachers participated in staff development activities at higher rates
(Finnigan, Aldeman, Anderson, Cotton, Donnely, & Price, 2004).
A report published in 2002 by the National Staff Development Council, titled
Learning to Lead, Leading to Learn: Improving School Quality through Principal
Professional Development, explored the need for improved professional development
opportunities. The report suggests that principals who participate in professional
development activities commxmicate to teachers the importance ofcontinuous learning.
Additionally, improving principal performance influences school achievement with little
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cost. The report ends with a challenge to federal, state, and local governments to address
the need for professional development of educational leaders.
In a public policy report conducted by the University ofCalifornia, Duffy (2006)
posits that teacher quality is the single most important factor in predicting student
achievement. She suggests that the state’s focus on curriculum and mandated programs
draws attention and funding away from training and developing teachers. Duffy’s
solution is to view teaching as a learned profession instead of a skilled occupation. By
doing so, states must create and support programs that acknowledge teachers’
professional decision making, work contexts, and encourage more in-depth understanding
ofpedagogy and content.
North Carolina’s Professional Development Committee (2003) presented a final
report to the North Carolina State Board of Education, titled Improving Student
Achievement through professional development. The committee posited that strong
professional development programs could significantly impact the quality of classroom
instruction and school leadership. Furthermore, they suggested a realignment of existing
resources and stronger collaborations with State agencies, institutions of higher
education, and other educational alliances.
In an article written for the professional development column ofOnCue’s
Newsletter, Bray (2001) suggests that professional development, particularly in the area
of technology, could greatly increase student achievement. She posits that staff
development is a key part to school improvement and presents an action plan. Her
strategies include assessing the current status of teachers, students, and resources;
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reviewing standards, curriculum, and assessment strategies; developing individual
learning plans for teachers; and evaluating student and staff on an ongoing basis.
A study conducted by the Council of Great City Schools (2001) in collaboration
with Harcourt Educational Measurement, examined the achievement of approximately
760,000 students in grades 2-11. The study found that achievement gaps between white
and nonwhite urban test-takers were significant. Overall, reading scores were lower than
math scores and achievement gaps between white and nonwhite students were wider for
reading than for math. African-American students scored lower than white students, and
Hispanic students scored lower than African-American students. Achievement gaps
between white and Hispanic students were wider than achievement gaps between white
and African-American students.
The results also showed that the greater the concentration ofpoverty in the school
district, the lower the student achievement. Urban students in high-poverty districts were
more likely to perform below the basic level than students attending schools in districts
with moderate concentrations ofpoverty.
The American Educational Research Association (2005) explored research
regarding professional development as it specifically relates to student achievement in a
recent publication. The article identifies various topics of professional development
opportunities (teaching skills, subject matter, and student learning) and how teachers
transfer what they learned during staff development to practical work applications. A
summarization of the research suggests that in order to impact student achievement most
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effectively, professional development offerings must be subject-specific to the educator
and allow for curriculum alignment and theory in practice.
Summary
The studies cited above suggest that staff development plays an integral part in
student achievement. If students are to be successful, their teachers must be fully trained
in the curriculum and best practices in education. Although charter schools have more
flexibility in curriculum implementation and hiring staffs, student achievement is neither
better nor worse than student achievement in traditional schools. As the Charter School
movement is still relatively new, and viewed under a highly critical lens, the area of staff
development procedures and policies in such schools and their impact on student
achievement is under-explored; therefore, additional research is necessary.
CHAPTER III
THEORETICAL FRAMEWORK
Many motivational theories are linked to professional development training
methods and activities. Abraham Maslow’s (1987) Hierarchy ofNeeds posits that
humans have needs that must be met in order on varying levels to reach their full
potential. Frederick Herzeberg ‘s Motivation-Hygiene Theory (as cited in Lunenburg &
Omstein, 2004) proposes that humans have “hygiene factors” that they are unhappy
without, however those factors do not serve as motivators. Therefore, employers must
seek motivators to help employees achieve fulfillment and satisfaction.
As educational leaders and researchers are continuously seeking ways to increase
efficacy in academic settings by enriching their faculty, identifying effective professional
development practices and prevalent themes in staff perspectives is imperative (Joyce &
Showers, 2002). These theories encourage administrators to create work environments in
which their staffs’ basic needs are met in order to more easily motivate them to leam and
apply more advanced skills that will improve the quality of teaching and learning in their
schools.
A variety of factors attribute to charter schools’ professional development
practices. Such factors include types of professional development opportunities offered
by charter schools, the level ofparticipation in professional development opportunities by
charter schools’ staff, the frequency of professional development opportunities, staff
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satisfaction with professional development offerings, and possible linkage of charter
school professional development activities to student achievement (Finnegan, Aldeman,
Anderson, cotton, Donnely, & Price, 2006) (see Figure 1). These factors were selected in
order to obtain a more comprehensive and clear understanding of educators’ involvement
in professional development practiceson varying levels. Furthermore, these factors are
common to most professional development programs, thereby providing an opportunity
for thorough examination and comparison among practicing schools and educators.
Figure 1. Professional Development Practices in Charter Schools
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Definitions ofTerms
Charter School. Public schools which operate under a contract issued by a public
entity, usually a school board, public university or state board of education
Criterion Referenced Tests: Tests that judge how well a test-taker does on an
explicit objective relative to a predetermined performance level. There is no comparison
to any other test-takers, as in the Georgia Criterion Referenced Tests.
Readings: Articles and/or books on topics used to enhance professional
competency.
Standards-basedAssessments: Standards-based assessments measure students’
progress toward mastering local, state, and/or national content standards, as in the Iowa
Test ofBasic Skills.
Professional Development: The rigorous and relevant content, strategies, and
organizational supports that ensure the preparation and career-long development of
teachers.
StaffInservices: Training conducted on-site and in-house during school time
either by staffor contracted trainer.
Student Achievement: Seventy percent or more of students scoring in the Meets
and Exceeds range as identified by test participation in the core areas (math, language
arts, and reading) of the Georgia Criterion Referenced Competency Tests.
CHAPTER IV
RESEARCH METHODOLOGY
This study was conducted as a qualitative case study. The study ofprofessional
development practices in charter schools lends itself to a qualitative nature for many
reasons. First, qualitative research provides for more human interaction and very
descriptive data that illustrates the information collected (Bogden & Bilkin, 2003). When
examining staff perceptions on their involvement in professional development activities,
it is important to utilize the opportunity to learn from the physical cues (facial
expressions, gestures, voice inflection, etc.) that can not be captured in writing or
represented by numbers. Additionally, gathering data in the context and setting in which
it occurs can lead to further insight. Lastly, qualitative research gives the researcher an
opportunity to explore how different people make sense and meaning of their experiences
through conversation and dialogue (Bogden & Bilkin, 2003).
Participants of the Research
Charter school teachers and staffmembers employed in charter schools located in
various Atlanta metropolitan school systems were interviewed. One administrator and
three classroom educators were selected, when available, from two schools at each level
(elementary, middle and high), for a total of 22 participants. Participants were selected
through volunteer interest and administrator and teacher recommendations. When
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possible, consideration of length and diversity of teaching and/or administration
experience was also considered.
These particular school systems host a variety of types of charter schools that
gave a broader view ofprofessional development opportunities offered at different levels
(elementary, middle and high school). The schools were not randomly selected due to
accessibility to the researcher. A brief overview of each school is found in Table 1.
Table 1



















































Charter School A is located in East Atlanta, in an area once known for high crime
activity. The area is now experiencing what some perceive as revitalization and the
school serves as an anchor for the new community. School A received approval of their
charter petition in 2000 and began educating kindergarten through fifth grade students in
the same year. Their student population ofapproximately 500 is predominantly African-
American. School A is a Title I school that enjoys resources from a variety of
community, business, and academic partnerships.
Charter School B is located in Southwest Atlanta. Initially located in a historical
area, the school has recently moved to a larger location close to its’ original site. School
B’s charter petition was approved in 2001 and soon began serving students from
kindergarten to eighth grade. For the purpose of this study, only educators working with
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K-5 students were asked to be participants. School B is a Title I school, operated by a
school management organization and utilizes the America’s Choice School Design.
Charter School C began educating sixth grade students in 2001 and added a grade
level each year until 2003 when the school welcomed its’ first class of eighth graders
from the Southeast Atlanta community. School C welcomes approximately 250 students
each day. School C is predominately African-American and is operated by a school
management company. Almost 80% of the students are eligible for free or reduced
lunch, thereby qualifying the school for Title I status.
Charter School D, located in South Dekalb County, has served students in grades
kindergarten through eighth since 2004, although for the purpose of this study, only
educators working in middle grades (6-8) were selected to participate in the study.
School D is a branch of another charter school in the area and has experienced difficulties
in leadership and management.
Charter School E is a High School located in East Atlanta. As one of the first
charter high schools. School E has a strong academic record and media presence. There
is an emphasis on technology that is enhanced by numerous community partnerships.
Charter School E’s student population is 94% African-American and 65% of its students
qualify for free or reduced lunch.
Charter School F is a High School located in Southwest Atlanta. Approximately
165 students were enrolled during the 2005-2006 school year. The student population is
primarily African-American (97%) and is operated by a school management
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organization. There is a strong focus on job preparedness skills that is incorporated
through the daily curriculum.
Participant Demographics
The participants in this study were both classroom educators and administrators
who work in charter schools on the elementary, middle, and high school level. These 22
talented women and men represented a broad range of backgrounds and educational
experiences. Of the 16 classroom teachers surveyed and interviewed, 88% were
traditional classroom teachers. Six percent were foreign language teachers and
technology teachers, respectively.
Forty-four percent of the teachers had been at their school for 1 to 2 years; 25%
were employed at the charter school for 3 to 4 years, and 31% of respondents had worked
in their respective schools 5 or more years.
When asked about the number of years in the field of education, over half (63%)
have worked 5 to 10 years, while 25% report working 11 to 16 years. Only 13% of the
educators surveyed have worked one to four years and none reported working in the field
of education for 17 or more years (Table 2).
The six administrators interviewed yielded different results. One third of the
administrators interviewed have worked in the field of education for 17 or more years.
Three administrators reported working between 5 and 10 years in the field, and 1 reported




















Category Number of Participants
Administrators 6
















Data were collected in a variety ofmethods. Participants were asked to volunteer
for individual and group interviews through written correspondence and
recommendations from their administrators. Before the interview, participants were
given a consent form (which included the purpose of the study, participant expectations,
risks and benefits, time required, contact information for additional questions, and
assurance of confidentiality) to read and sign, a survey and the interview questions.
The survey consisted of 15 questions, answered using a Likert-type scale. The
questions included common professional development practices, information about the
school’s charter, and frequency of professional development opportunities. The number
of the questions in the survey was limited in an effort to increase the likelihood of
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completion by the participants. Administrators were excluded from the survey data set
due to their individual time limitations.
Merriam (1998) posits that interviews are necessary when researchers are
interested in past events that cannot be replicated or observed. Given that most
professional development offerings occur during the workday, and in various locations,
the researcher was unable to observe each selected schools’ and participants’ course
offerings. Therefore, interviews were necessary. The interviews were conducted in
locations convenient to the interviewees and over the phone. Most teachers elected to
meet in their classrooms, usually during their lunch break, planning period, or after
school. With this knowledge, a bag of snacks were provided as a token of appreciation
and to give them energy while completing the survey and interview process. A thank you
note and a gift card were delivered to the participants at a later date. At each school
visited, the environment was welcoming to the visitors and both office staff and students
were extremely courteous and helpful.
Prior to conducting the interviews, an interview protocol was created. The
questions were similar to the survey in an open-ended format, prompting further
clarification or expansion as appropriate, and were adapted repeatedly. The interviews
lasted approximately 15 to 30 minutes. Recording interview data ensures an accurate
collection ofwhat the participants actually said (Merriam, 1998). Therefore, when
possible, interviews were recorded (with permission) and notes were transcribed by the
researcher. Field notes and researcher reflections were also collected during each
interview and school visit.
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Additional information pertaining each school’s charter and results on the Georgia
Criterion Referenced Competency Test were gathered from the Georgia Department of
Education. Other data were collected from field observations and recorded as field notes
and further evaluated using an additional instrument.
Methods ofData Analysis
The data from the interview were coded for specific terms, relative to common
educational language and the frequency of the terms used. The responses from the
surveys and interviews were coded by school and then further coded into categories
based on the research questions. After initial analysis of data sets, another review of data
considered patterns (frequency ofprofessional development offerings, level of
participation in professional development opportunities, types ofprofessional
development, relevancy ofprofessional development, and perceived impact on student
achievement) and emergent themes across categories. Adequate professional
development practices were identified through a final analysis checklist, adapted from a
document developed by the Georgia Department ofEducation. These results were then
compared to each school’s Adequate Yearly Progress status. These findings were used to
further explore the study questions.
Methods for Establishing Data Validity and Reliability
In order to gamer credible results from the data, several methods of data
collection were used (Merriam, 1998). Interviews, surveys, field notes, observations and
State ofGeorgia documents insured that information came from a variety of sources,
thereby creating a triangulation of the data. Transcribed notes were member checked to
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assure accuracy. The statistical data of the surveys were compiled by an outside party,
using Microsoft Excel.
Limitations of the Study
There were a few limitations of the study. First, the researcher held some bias
towards charter schools as she has worked within a charter school for two and a half
years. Additionally, interviewees were volunteers, and not randomly selected. Finally,
participants in the study represented a small percentage of the charter school
administrators and staff in the Atlanta metropolitan area.
Significance of the Study
The results of the study will help educational leaders, particularly educational
leaders in charter schools, to make more informed decisions about professional
development practices and its potential relation to the achievement of staff and students
in their schools.
CHAPTERV
ANALYSIS OF THE DATA
This chapter presents the data obtained from the participant surveys and
interviews. To show the relationship to the research questions that helped shape this
study, the findings are organized by the questions and then participant responses.
RQ1: What types of professional development opportunities do charter schools
offer their staffs?
The first research question yielded many common answers. Half of the survey
respondents agreed that professional development opportunities were offered in the form
of staff inservices. Site-based professional development offerings are presented both
during the school day and after school, but most commonly during staffmeetings. In
most schools operated by school management organizations, educators have the
opportunity to attend national training sessions offered by the companies. Additionally,
44% of the participants identified reading literature and other practices including peer
observations and critiques, as common types ofprofessional development delivery (Table
4).
RQ2: How frequently are professional development opportunities offered?
In response to the second research question, the findings show that the majority of




Types ofProfessional Development Opportunities
School Inservices Literature Other Practices Topics
A X X School Management
Organization Training
Technology, Special Education,
Data Analysis, Reading and
Language Arts Instruction,
Georgia Performance Standards
B X X Georgia Performance
Standards





D X X Technology, Embedding,
Curriculum Mapping
E X X Classroom Management




semester closely behind. It should be noted that almost half (44%) of the respondents
reported that they have professional development offerings weekly.
RQ3: To what extent do staff members participate in professional development
opportunities?
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Charter school teachers and administrators report high rates ofparticipation in
professional development opportunities held within the school. Only half report
utilization ofopportunities within the local school system on the survey, which is
contradictory to interview responses. Teachers lamented about the lack of
communication between the school system and charter schools in terms ofworkshops,
seminars and course offerings. Many reported difficulty obtaining information regarding
such and further difficulty enrolling, as offerings were filled to capacity by traditional
school employees before charter school educators were aware of the opportunity. A
participant bewailed, “The system doesn’t embrace charter schools.” In an effort to
obtain Professional Development Units and for some, to explore their own interests,
almost half of the respondents seek professional enrichment outside of the school and /or
school system.
In contrast, administrators reported participating in school system professional
development courses at higher rates than their staffs. Two-thirds of the administrators
interviewed take part in school system offerings, based on their interest and applicability
to their positions. Only one administrator echoed the teachers’ concerns regarding lack
of communication about professional development opportunities, stating “They’re just
not available to us. We aren’t made aware.”
Administrators also actively pursue their own professional development activities
outside of the school and school system. All of the administrators interviewed attend
conferences, workshops, and college course offerings. Half of the administrators
mentioned bringing staffmembers with them to professional development opportunities,
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or even sending staffmembers to conferences and workshops with the expectation that
the staffmember will summarize or re-deliver the information gained for the remainder
of the school faculty.
The study also found that educators’ participation in professional development
offerings are rarely limited, as most of the opportunities are presented after school as part
of staffmeetings or during the day when classroom coverage is provided. Eighty-one
percent of the staff surveyed reported they regularly attend professional development
offerings at their schools. One participant exclaimed, “We really don’t have a choice!
It’s provided during the school day, so coverage is provided for us.” Only three
respondents felt their participation was limited (outside of school-related responsibilities)
due to familial and part-time work commitments. One interviewee explained his lack of
participation in the following statement, “They seem useless and boring and they are
offered too late for me. Most elementary schools close at 3:00, 3:15 etc. We close at
4:15. For me, it is too late. Then the classes last too long.”
RQ4: To what extent are charter school teachers and staff satisfied with
professional development opportunities provided from their schools?
The responses to this question yielded the most interesting findings. Only 50% of
the classroom educators surveyed felt that professional development offerings assist them
in daily instruction, while 75% of the respondents felt that the topics were relevant to
their position. Only 31% of staff agreed that the professional development offerings at
their schools met their professional needs (see Table 5).
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Table 5












topics offered at my school assist
me in daily instruction.
The professional development






Professional development 19% 50% 31%
offerings at my school meet my
professional needs.
Upon further exploration in the interviews, the educators revealed that, while the
topics are relevant to their position, the topics are often generic and geared toward
teaching practices in a general sense and not specific staff needs. One participant
elaborated and stated, “Just a little (of the topics are relevant to my position), but most of
what I have learned have come from experience and collaboration with others.” Another
reported, “Sometimes, the development is a topic that should be for new teachers and
then the whole school has to sit through it.” Echoing the previous comment, an
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interviewee described his school’s professional development topics as being, “more
beneficial as a newer or younger teacher. No new information is given.”
Interviewees felt many of their professional development offerings were
redundant or that the concepts were often impractical and difficult to apply. In one
conversation, in response to the question, “Do the professional development topics
offered at your school assist your position?” The participant stated, “Some of them
(professional development offerings) yes, but some of them, ifs just more rhetoric
because the embedding and things of that nature. To me that’s more rhetoric because
you’re not showing me or giving me specifics on how you would really like to see things
done and when it is done you’re not noting that its done.” Another participant at a
different school stated, “I would say if I had to rate it (professional development) on a
scale from 1 to 10, with 1 being it doesn’t assist me and 10 being it assists me a great
deal. I’d probably give it a 6.”
Additionally, educators commonly expressed limited input in topic selection.
Interviewees also articulated a desire for more staff involvement in professional
development presentations, noted in one participant’s response of “We should use veteran
teachers for professional development. That way, the rest of us are more apt to believe
what’s being said. We should give other staffmembers a chance to work.”
Once again, there is a strong contrast between teacher perceptions and
administrator perceptions. Five of the six administrators stated that they use the
information gathered from formal and informal teacher assessments to suggest
professional development topics that will address deficiencies. Additionally, all six
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respondents state that teachers are allowed to make suggestions about staff development
offerings and in some cases, actively solicited to do so. One administrator stated, “The
faculty is also involved in decision-making ... I encourage faculty to lead workshops.”
A principal at a school operated by a school management organization expressed that,
although the organization makes the ultimate decision about which professional
development topics are delivered, “they ask for input and ideas from the principals and
teachers.”
During the interview, when participants were asked what topics were ofmost
interest, fascinating answers emerged. Suggested topics are listed below:
• effective reading instruction;
• how to effectively teach African-American males;
• time management for teachers (how teachers can balance all of their duties
and responsibilities more efficiently);
• teacher mentoring;
• updates of school affairs from governing boards;
• mainstreaming/differentiation;






• teacher evaluation; and
• math and science
Participants also expressed enjoyment in interactive professional development
delivery methods. “I think within each professional development (PD) maybe we need to
get into more of (pause). We talk about the topics but we never get into how it fits into a
lesson or how we can.... I think we need to do more modeling,” suggested one
interviewee. Mirroring the previous interviewee’s desire for modeling, another educator
expounded, “I would like to act it out more and see it being played out,” regarding the
type of training that would be most beneficial to her.
Educators also value the opportunity to work collaboratively with their peers
across curricular areas and age groups, as reflected in the following comment, “I would
like more opportunities to collaborate truly because I think it would be beneficial to
everybody because even ifwe aren’t on the same grade level team being able to cross talk
and being able to see what ideas you have would be nice.”
Unfortunately, many respondents reported high frequencies of lecture-based
trainings that were uninteresting and not engaging. Frustrated, an interviewee spewed,
“Most of the time its lecture type, however they give you the opportunity to ffee-share
and toss out ideas but its mainly lecture-type where someone is standing and telling us or
even sitting and telling us information rarely do we have too many opportunities to
collaborate and talk about things.” Another added, “The PDs are very limited hands on.
Not a lot of different strategies or techniques.”
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RQ5: To what extent do teachers and staff feel professional development
practices in charter schools positively impact student achievement?
In the interviews, most teachers agreed that professional development offerings in
their school did or had the potential to positively impact student achievement. Gleefully,
one educator articulated, “Yes, the professional development topics at my school do help
improve student achievement because they are presented to us with a focus on the
students.” In contrast, only 69% gave the same response on the survey. In further
discussion with the interviewees, several issues emerged. Some of the concerns sited
were lack of follow-through from administration, lack of commitment to the
concept/process from the staff, and limited time for implementation.
Teachers expressed that, while the information and strategies presented during
professional development offerings were ofmerit and could possibly positively impact
student achievement, once the information is disseminated, there is little to no follow-up
with the teachers to ensure implementation is occurring. One teacher posited, “I believe
that’s the intent but I don’t think the staff takes it to the level where it would be effective
and impact student achievement. I guess it all goes back to holding everyone accountable
and having some checks and balances basically implementing and following through with
whether or not its effective or not.”
Furthermore, many of the educators interviewed already feel overwhelmed with
teaching rigorous curriculums to challenging and underserved students and view the
barrage of additional requirements far too taxing. Teachers interviewed felt that there
was little support in the implementation of these new concepts and no examples ofhow
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to connect and integrate what is already occurring in the classroom with the new
initiatives, as reflected in the following statement, “Because I think teachers need an
opportunity to see how to include all of the things that they suggest that we do and I think
that would be more of (School Management Organization) because (School Management
Organization) does have a lot of components that they want to see in a day and I think
they need to have an example ofwhat they want it to look like or how they’ve seen it
look..”
Another completely different response referring to professional development
positively affecting student achievement, spoken in truthful jest, yielded the comment,
“Ask after April.” This statement reflects the emphasis on student achievement measured
through standardized test scores.
RQ6: In charter schools that met Adequate Yearly Progress (AYP) during the
2005-2006 academic year, were professional development activities well
established?
Using information obtained through surveys, interviews and field notes, an
instrument adapted from the Council for School Performance’s Guidelines for Effective
StaffDevelopment (Harkreader & Weathersby, 1998), was used to determine if each
schools’ professional development programs were well-established. Although some
schools exhibited weakness in more areas than others, all schools met at least four of the
five guidelines established by the evaluation instrument. A “met guideline” was
determined by demonstrated evidence ofmore than halfof each guideline’s specific
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indicators. The summary of the findings are listed in Table 6 and the complete document
for each school can be found in Appendix A.
Table 6
Professional Development Evaluation School Summary
Guideline 1
Is leadership for professional
development provided in the
school?
Guideline 2






focused on improving student
performance?
Guideline 4
School School School School School School
A B C D E F
Met Met Met Met Met Met
Met Met Met Met Met Met
Met Met Met Met Met Met
Is professional development Met Met Met Met Met Met
focused on the classroom?
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Table 6 (continued)
School School School School School School
A B C D E F
Guideline 5
Are training strategies that Did Did
promote positive outcomes Not Met Not Met Met Met
used in professional Meet Meet
development activities?
In the analysis of the final two research questions, the results found that the
establishment ofwell-established professional development programs was not necessarily
an indicator or predictor of a school reaching their Adequate Yearly Progress goal.
RQ7: In charter schools that did not meet Adequate Yearly Progress (AYP)
during the 2005-2006 academic year, were professional development
activities well established?
All schools surveyed had established professional development programs, but one
of the six did not meet their Adequate Yearly Progress goal in the 2005-2006 school year.
Given that there are many variables that determine Adequate Yearly Progress, including
academic performance, test participation, and student attendance, these variables alone
impact a school’s status significantly and must be considered when attempting to




The data collected from the surveys and interviews in the study uncovered several
commonalities after further analysis. The emergent themes include participants’ limited
or absence ofknowledge about their schools’ charters and lack of professional
development plan in school charters (see Table 7).
Table 7
Emergent Themes
Emergent Themes Supporting Data Findings
No Knowledge of • 56% of the participants surveyed
School’s Charter have not read the professional
development provisions in their
school’s charter.
• Only two of the sixteen teachers
interviewed have read their
school’s charter.
• “Basically I’ve never worked in a
charter school so I didn’t really
know there was a charter for
everyone to read and available to
all of the staff.”
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Table 7 (continued)
Emergent Themes Supporting Data Findings
• “It was never offered as an Few teachers have explored the
opportunity for us to see and
whenever asked its always been
told that it will be provided and its
never happened.”
• “I just haven’t”
charter due to lack ofavailability
Lack of • Only three of the six schools Though professional
Professional included in the study have a development programs are
Development Plan structured plan noted in their established in all schools
in School Charter charter for professional studied, not all schools have
development
• The three schools who have a
structured plan are operated by
school management organizations
provisions that are established in
the schools’ charters
School Charters
While interviewing the educators in the study, only two of the sixteen participants
had read their schools’ charter. The most common explanation given was the inability to
obtain a copy. The participants were unaware that the document could be foimd on the
Georgia Department ofEducation’s website.
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Examination of the schools’ charters found that only 50% of the schools formally
listed professional development provisions. All schools who formally outlined
professional development plans for their staffs are operated by school management
organizations.
Summary
This presentation of data and analyses examined the professional development
practices in charter schools. Furthermore, the wealth ofqualitative data, derived from
interviews, and descriptive quantitative data, derived from surveys, allows for the
identification of emergent themes relative to the research questions. The data collected
for this research are pertinent to charter school educators, administrators, professional
development staff, and other stakeholders who are interested in understanding the
strengths and weaknesses in professional development offerings, as well as the perceived
contribution and impact on student achievement.
CHAPTER VI
FINDINGS, RECOMMENDATIONS, AND CONCLUSION
Key Findings
In the analysis of the data, several key findings related to the research questions
were uncovered.
1. Schools use a variety ofmethods to deliverprofessional development offerings.
These methods include inservices, literature readings, and peer observations.
Additionally, the study found that educators value the opportunity to work collaboratively
and share ideas with their peers, including cross-curricular and across grade levels.
2. Professional development sessions are conductedmost commonly on a
quarterly or semester basis.
Staffmembers report active participation in professional development offerings
both in and out of school settings, however participation in school system trainings are
limited. Charter school educators generally do not participate in school system sponsored
professional development opportunities, although charter school administrators report
participation in school system professional developments at higher rates. Limited
awareness ofworkshops and course offerings and full classes are the most prevalently
identified causes.




While educators report satisfaction, they find that the courses are often developed
for national audiences and are not directly related to their specific states’ standards and
guidelines. Furthermore, they desire professional development that is directly applicable
to their field and professional development that will assist in daily instruction and
improve student achievement. The study also found that charter school administrators
view staff development offerings in their schools differently than their staffs’. Most
administrators surveyed stated they readily encouraged staff input and participation in
topic selection and delivery. However, the contrary was indicated by many of classroom
educators’ responses.
4. The study shows that teachers dofeel their professional development offerings
have the ability to impact student achievementpositively.
Educators felt that the intent of the offerings would benefit students but expressed
a need for more support and supervision in implementation. Additionally, concerns
regarding time constraints and the growing number of new initiatives were articulated.
5. The study revealed that establishedprofessional developmentpractices are not
necessarily apredictor or indicator ofAYP status.
In fact, one of the schools with a very well-established professional development
program, heavily supported by the school management organization, has not achieved
Adequate Yearly Progress in the past two academic years.
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Recommendations
The following recommendations are suggested to improve and enhance
professional development practices in charter schools, but can be applied to traditional
schools as well.
Recommendationsfor Policy
1. Increase communication and collaboration about professional development
opportunities between local school systems and charter schools.
Charter school teachers and administrators desire the same opportunities to
participate in school system offerings that their traditional school peers are offered.
Utilizing a liaison that communicates information between charter schools and the local
school system could prove effective. Also, charter school educators must be more
proactive in obtaining information about professional development offerings through the
school district’s website and the Regional Educational Services Agency (RESA) contacts.
2. Create a cohort of charter schools and charter school supporters to offer
professional development specifically for charter school staffs.
Charter schools have needs that are unique and different from that of traditional
schools. Not only are the educators and their administrators held to the demands and
scrutiny of the local school system, each charter school has a governing board that has
its’ vision for the school also. Additionally, many charter schools are run by school
management organizations that have their own lists of requirements as well.
Furthermore, charter schools serve populations that are socieoeconomically
disadvantaged at higher rates and concentrations than traditional schools (Bulkley &
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Fisler, 2002). Charter schools also face budgeting issues, student recruitment issues, and
staffing issues. Balancing these challenges without losing focus on the true responsibility
of a school—^providing a quality education to children—can be quite daunting.
Therefore, forming a group or team ofpeople who are familiar with the inner-workings
of charter schools to create and deliver specific professional development offerings to
charter school teachers could increase teacher buy-in, participation and satisfaction of
courses.
Recommendationsfor Leadership
1. Increase teacher input in staff development topics.
The study discovered a slight disconnect between administrators’ perceptions of
their school’s professional development practices and their staffs’ perceptions.
Furthermore, educators very often see needs of the staff and students through a different
lens than administrators or school management organizations. They have many
interesting and thoughtful ideas about professional development topics that are valuable
and pertinent to improving teacher and student performance. Allowing classroom
educators (both inside and outside of the school leadership team) to provide input of staff
development selections could improve staff engagement and willingness to implement
the concept (Lunenburg & Omstein, 2004).
2. Utilize more interactive delivery methods during professional development
sessions.
The study indicated that most professional development offerings are conducted as
inservices after-school. As teachers are encouraged to use a variety of instructional
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strategies to reach each type of learner in their classroom, professional development
sessions must do so for its participants also. Educators desire more interactive inservices
that include modeling of the concept and peer observations. In addition, it is imperative
that administration set realistic expectations of the strategy implementation and help
teachers adapt and make a connection between what they are expected to do with what
they already do (Lunenburg & Omstein, 2004).
Recommendationsfor Further Research
This study was by no means comprehensive and encompassing ofprofessional
development practices in charter schools. Further research is necessary, particularly
when attempting to make a connection between professional development practices and
student achievement. The following recommendations for additional research are listed
below.
• Expansion of the current study to include all charter schools in the State of
Georgia
• Compare professional development opportunities in schools rrm by school
management organizations with schools not run by school management
organizations.
• Examination to determine if there are any differences in the establishment of
professional development programs between start-up schools and conversions.
• Comparison of professional development practices at different school levels
(elementary, middle, high).
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• Exploring administrator preparation and the possible impact it has on guiding
the professional development program within the school.
Conclusion
The findings in this study indicate that there are established professional
development practices in charter schools; however, there are many areas in need of
improvement. The educators in this study were passionate about their commitment to
student achievement but desired more connections between professional development
offerings and their positions. Additionally, the educators voiced a strong desire to work
collaboratively with their peers across grade levels and curricular specialties in more
interactive ways. Increased opportunities for staff input in topic selection and varied
course delivery methods could yield more satisfaction.
Concerns regarding paltry availability of local school district course offerings
permeated the study. A stronger relationship between charter schools and their local
school systems could increase and enhance professional development options for charter
school employees. Additional collaborations with other charter schools and professional
associations could positively augment professional development programs.
There is an intense focus on student achievement across our nation and the world.
The entire educational system is under immense scrutiny as parents, communities,
politicians, and other stakeholders demand better educations and schools for their
children. Charter schools have emerged as a viable option to traditional curricular
choices; however, they must withstand the pressures to perform and find ways to show
growth in student achievement. As the professional development of teachers is a strong
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factor in student achievement, continued examination of professional development
practices in charter schools is crucial to their growth and success.
APPENDIX A
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APPENDIX B
Charter School StaffDevelopment Survey Analysis





1. Professional development opportunities are
provided weekly at my school.
1 2 3 4
37% 19% 44% 0%
2. Professional development opportunities are
provided monthly at my school.
19% 25% 56% 0%
3. Professional development opportunities are
provided quarterly at my school.
6% 0% 94% 0%
4. Professional development opportunities are
provided each semester at my school.
6% 13% 81% 0%
Charter Awareness 5.1 have read the professional development
provisions in my school’s charter petition.
56% 13% 13% 18%
Level of
Participation
6.1 participate in professional development
opportunities at my school.
6% 13% 81% 0%
7.1 participate in professional development
opportunities within my school system.
25% 19% 50% 6%
8.1 participate in professional development
opportunities outside ofmy school and/or
school system.




9. Inservices are a part of professional
development in my school.
25% 25% 50% 0%
10. Reading literature is a part of professional
development in my school.
12% 44% 44% 0%
11. Other practices are a part ofprofessional
development in my school.




12. The professional development topics
offered at my school assist me in daily
instruction.
13% 37% 50% 0%
13. The professional development topics are
relevant to my position at my school.
6% 19% 75% 0%
14. Professional development offerings at my
school meet my professional needs.
19% 50% 31% 0%
Impact on Student
Achievement
15. Professional development topics offered
at my school could positively impact student
achievement at my school.






Fine Arts Teacher 0%





Number of years at this school:
1-2 44%
3-4 25%
5 or more 31%
Years in the field of education:I-4 13%
5-10 63%II-16 25%
17 or more 0%
Employed at this school during the 2005-2006 school year:
Yes 100%




Charter School Professional Development Evaluation




Is leadership for professional development provided in the school?






School administrators provide strong support for professional
development.
X
Part or full-time school staffmembers have multiple professional
development responsibilities.
X
Sufficient resources, including time and funding, support
professional development.
X
Professional development activities are integral to school
operations and expectations of the school
X
Guideline 2
Is thefaculty collectively involved in professional development decisions and
implementation?
Teams (grade level/leadership/department) have professional






Training in adult collaborative skills occurs regularly for teachers
in the school.
X
The school uses a collaborative process for professional
development decisions.
X
The decision process emphasizes results measured by student and
teacher changes.
X







Is professional development focused on improving student performance?






Teachers participate in professional development in order to have an
impact on students.
X
Data on student performance are used in planning professional
development activities.
X
Results of professional development are monitored by changes in
student performance.
X
The desire to improve curriculum and instruction drives professional
development selection.
X
The desire to incorporate technology in instruction influences
professional development selection.
X
Classroom observations, lesson plan review, and skill acquisition
assess professional development activities.
X
Guideline 5
Are training strategies thatpromote positive outcomes used in professional
development activities?






The rationale and principles behind the new skills are explained. X
New skills are demonstrated live or through videotape. X
Sufficient guided practices is provided in the training. X
Peer coaching/observation is part of the training. X
Peer study groups are part of the training. X
Sufficient follow-up and support for implementing new skills are
provided.
X







Is leadership for professional development provided in the school?






School administrators provide strong support for professional
development.
X
Part or full-time school staff members have multiple professional
development responsibilities.
X
Sufficient resources, including time and funding, support
professional development.
X
Professional development activities are integral to school operations
and expectations of the school
X
Guideline 2
Is the faculty collectively involved in professional development decisions and implementation?
Teams (grade level/leadership/department) have professional






Training in adult collaborative skills occurs regularly for teachers in
the school.
X
The school uses a collaborative process for professional development
decisions.
X
The decision process emphasizes results measured by student and
teacher changes.
X




Is professional development focused on improving student performance?






Teachers participate in professional development in order to have an
impact on students.
X
Data on student performance are used in planning professional
development activities.
X






Is professional developmentfocused on the classroom?






The desire to incorporate technology in instruction influences
professional development selection.
X
Classroom observations, lesson plan review, and skill acquisition
assess professional development activities.
X
Guideline 5
Are training strategies thatpromote positive outcomes used in professional
development activities?






The rationale and principles behind the new skills are explained. X
New skills are demonstrated live or through videotape. X
Sufficient guided practices is provided in the training. X
Peer coaching/observation is part of the training. X
Peer study groups are part of the training. X
Sufficient follow-up and support for implementing new skills are
provided.
X







Is leadershipfor professional development provided in the school?






School administrators provide strong support for professional
development.
X
Part or full-time school staffmembers have multiple professional
development responsibilities.
X
Sufficient resources, including time and funding, support
professional development.
X
Professional development activities are integral to school operations
and expectations of the school
X
Guideline 2
Is thefaculty collectively involved inprofessional development decisions and
implementation?
Teams (grade level/leadership/department) have professional






Training in adult collaborative skills occurs regularly for teachers in
the school.
X
The school uses a collaborative process for professional development
decisions.
X
The decision process emphasizes results measured by student and
teacher changes.
X








Desire to improve student performance drives selection of
professional development.
X
Teachers participate in professional development in order to have an
impact on students.
X
Data on student performance are used in planning professional
development activities.
X






Is professional development focused on the classroom?






The desire to incorporate technology in instruction influences
professional development selection.
X
Classroom observations, lesson plan review, and skill acquisition
assess professional development activities.
X
Guideline 5
Are training strategies thatpromote positive outcomes used in professional
development activities?






The rationale and principles behind the new skills are explained. X
New skills are demonstrated live or through videotape. X
Sufficient guided practices is provided in the training. X
Peer coaching/observation is part of the training. X
Peer study groups are part of the training. X
Sufficient follow-up and support for implementing new skills are
provided.
X







Is leadership for professional development provided in the school?






School administrators provide strong support for professional
development.
X
Part or full-time school staffmembers have multiple professional
development responsibilities.
X
Sufficient resources, including time and funding, support
professional development.
X
Professional development activities are integral to school operations
and expectations of the school
X
Guideline 2
Is thefaculty collectively involved inprofessional development decisions and
implementation ?
Teams (grade level/leadership/department) have professional






Training in adult collaborative skills occurs regularly for teachers in
the school.
X
The school uses a collaborative process for professional development
decisions.
X
The decision process emphasizes results measured by student and
teacher changes.
X




Is professional development focused on improving student performance?






Teachers participate in professional development in order to have an
impact on students.
X
Data on student performance are used in planning professional
development activities.
X











The desire to incorporate technology in instruction influences
professional development selection.
X
Classroom observations, lesson plan review, and skill acquisition
assess professional development activities.
X
Guideline 5





The format for professional development is organized in an ongoing
series ofworkshops
X
The rationale and principles behind the new skills are explained. X
New skills are demonstrated live or through videotape. X
Sufficient guided practices is provided in the training. X
Peer coaching/observation is part of the training. X
Peer study groups are part of the training. X
Sufficient follow-up and support for implementing new skills are
provided.
X







Is leadership for professional development provided in the school?






School administrators provide strong support for professional
development.
X
Part or full-time school staffmembers have multiple professional
development responsibilities.
X
Sufficient resources, including time and funding, support
professional development.
X
Professional development activities are integral to school operations
and expectations of the school
X
Guideline 2
Is the faculty collectively involved in professional development decisions
and implementation?
Teams (grade level/leadership/department) have professional






Training in adult collaborative skills occurs regularly for teachers in
the school.
X
The school uses a collaborative process for professional
development decisions.
X
The decision process emphasizes results measured by student and
teacher changes.
X




Is professional development focused on improving student performance?






Teachers participate in professional development in order to have an
impact on students.
X
Data on student performance are used in planning professional
development activities.
X










The desire to improve curriculum and instruction drives professional
development selection.
X
The desire to incorporate technology in instruction influences
professional development selection.
X
Classroom observations, lesson plan review, and skill acquisition
assess professional development activities.
X
Guideline 5





The format for professional development is organized in an ongoing
series ofworkshops
X
The rationale and principles behind the new skills are explained. X
New skills are demonstrated live or through videotape. X
Sufficient guided practices is provided in the training. X
Peer coaching/observation is part of the training. X
Peer study groups are part of the training. X
Sufficient follow-up and support for implementing new skills are
provided.
X











School improvement plans and goals provide direction for
professional development.
X
School administrators provide strong support for professional
development.
X
Part or full-time school staffmembers have multiple professional
development responsibilities.
X
Sufficient resources, including time and funding, support
professional development.
X
Professional development activities are integral to school operations
and expectations of the school
X
Guideline 2




Teams (grade level/leadership/department) have professional
development responsibilities for planning decisions, delivery, and
implementation.
X
Training in adult collaborative skills occurs regularly for teachers in
the school.
X
The school uses a collaborative process for professional
development decisions.
X
The decision process emphasizes results measured by student and
teacher changes.
X








Desire to improve student performance drives selection of
professional development.
X
Teachers participate in professional development in order to have an
impact on students.
X
Data on student performance are used in planning professional
development activities.
X






Is professional development focused on the classroom?






The desire to incorporate technology in instruction influences
professional development selection.
X
Classroom observations, lesson plan review, and skill acquisition
assess professional development activities.
X
Guideline 5
Are training strategies thatpromote positive outcomes used in professional
development activities?






The rationale and principles behind the new skills are explained. X
New skills are demonstrated live or through videotape. X
Sufficient guided practices is provided in the training. X
Peer coaching/observation is part of the training. X
Peer study groups are part of the training. X
Sufficient follow-up and support for implementing new skills are
provided.
X






As a doctoral student at Clark Atlanta University, located in Atlanta, Georgia. I am
proposing a dissertation on Professional Development Practices in Charter Schools. In
order to complete my research, it is necessary for me to gather data from selected
educators Avho work in charter schools at the elementary, middle and high school levels.
You have been selected to participate in this study.
Your participation will require you to complete a short questionnaire and participate in
one private interview session, which will require approximately thirty minutes.
There will be no risk involved in this research project and strict confidentiality will be
maintained throughout the process and in the final product. Pseudonyms will be used in
all informal and formal documents. Data collected will be used only for research
purposes, and identities will not be revealed at any point.
It is hoped that the findings from this research will have a positive impact on the
professional development practices in schools, particularly charter schools. I am seeking
your consent to participate in this study. If you have any questions, please feel free to
contact me at any time. I respectfully request your support and look forward to your
participation in the completion of this research.
Sincerely,
Kendra Y. Brooks
I agree to participate in an interview and questionnaire for this research project.





Charter School Professional Development Interview Questions
1. How often are professional development opportunities offered at your school?
2. Have you ever read the professional development portion of your school’s charter?
2a. If not, why?
3. Does your school charter’s plan for professional development match with staff
development offerings at your school?
3a. In what way(s) do they?
3b. In what way(s) do they not?
4. What types of professional development opportunities does your school offer?
5. How often do you participate in the professional development opportunities offered at
your school?
5a. Is your participation limited? How and/or why?
5b. Do you ever participate in professional development opportunities offered by your
school system?
6a. If so, what types?
6b. If not, why?
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Appendix E (continued)7.What type of professional development topics would you most likely attend?
7a. Why are those topics important?
8. Do the professional development topics offered at your school assist your position?
9. Do the professional development topics offered at your school assist you in lesson
planning and daily instruction?10.Do you think the professional development topics at your school help improve student
achievement?
10a. If so, how?
10b. If not, how could they?
Notes/Additional Comments
Interviewee Demographics:
Position: Classroom teacher Specials teacher
Support staff member Administrator
Other
Number of years at this school: 1-2 3-4 5 or more
Number ofyears in the field of education: 1 -4 5-10 11-16 17 or more
Female/ Male:
School met AYP: Yes No
APPENDIX F
Administrator Charter School Professional Development Questions1.Describe the type ofpreparation you received before assuming your position
as an administrator.2.Do you participate in any professional development opportunities offered by
your school system?
2a. If so, what types?
2b. If not, why?
3. Do you participate in any professional development opportunities outside of
your school system?
3a. If so, what types?
4. Do the professional development opportunities you explore directly assist you
in your position as an administrator?
5. What professional development topics are ofmost interest to you? Why?
6. What is your role in the professional opportunities offered in your school?
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Appendix F (continued)
737.How are professional development topics determined for your school?8.Do you feel the professional development offerings at your school enhance
staff performance? If so, how? If not, why?9.Do you feel the professional development offerings at your school can help
improve student achievement? If so, how? If not, why?
Notes/Additional Comments
Demographics
Position: Classroom teacher Specials teacher
Support staffmember Administrator
Other
Number ofyears at this school: 1 -2 3-4 5 or more
Number of years in the field of education: 1-4 5-10 11-16 17 or more
Female/ Male:
School met AYP: Yes No
REFERENCES
American Educational Research Association. (2005, Summer). Teaching teachers:
Professional development to improve student achievement. Research Points,
i(l), 1-4.
Andrews, K , & Rothman, M. (2002, March). Cultivating innovation: How a charter
district/network is turning professional development into professional practice.
Phi Delta Kappan, 83(7), 507-512.
Bogdan, R., & Biklen, S. (2003). Qualitative researchfor education: An introduction to
theories and methods (4* ed.). Boston, MA: Allyn and Bacon.
Bray, B. (2001). Student achievement needs to drive professional developmentprogram.
OnCue Newsletter April. Retrieved August 12, 2006, from www.compstrategies.
coni/pdfs/%20studentachievement.pdf
Bulkley, K., & Fisler, J. (2002). A decade ofcharter schools: From theory to practice.
Retrieved March 8,2006, from http://www.cpre.org/Publications/rb35.pdf
Council of the Great City Schools. (2001). Strivingfor excellence: A report on Stanford
achievement test results in the great city schools. Retrieved April 28, 2006 from
http://www.cgcs.org/reports/stanford_9.html




Finnigan, K., Aldeman, N., Anderson, L., Cotton, L., Donnely, M., & Price, T. (2004).
Evaluation ofthe charter schoolsprogram: Final report. Retrieved March 8,
2006, from http://www.ed.gov/rschstat/eval/choice/pcsp-final/finalreport.pdf
Fuller, B., Gwallick, M., Gonzalez, E., Park, S., & Gibbings, G. (2003). Charter schools
and inequality: National disparities infunding, teacher quality, and student
support. Retrieved December 12,2006, from http://pace.berkeley.edu/
chartersummary.pdf
Georgia Department of Education. (2006). Retrieved January 4, 2006, from www.
gadoe.org
Harkreader, S., & Weathersby, J. (1998/ Staffdevelopment and student achievement:
Making the connection in Georgia schools. Retrieved May 13, 2006, from
http://www.arc.gsu.edu/csp/DownLoad/StaffDev.FT.pdf
Harrison, W., Alford, S., Barber, J., Barber, L., Bartlett, M., Blanford, T., Brewer, H.,
Cyrus, K., Davis, E., Fitzgerald, C., Graves, G., & Greene, R. (2003).
Improving student achievement through professional development. Final report.
Retrieved May 8,2006, from http://www/dpi.state.nc.us/humanrsrcs/
prodevreport/report.pdf
Hill, P. (2005). Assessing achievement in charter schools. Retrieved March 4,2006,
from www.ncsrp.org/downloads/HopesandFears2005_report.pdf
Hoxby, C. (2004, September). A straightforward comparison of charter schools and
regular public schools in the United States. Boston, MA: Harvard University and
the National Bureau ofEconomic Research.
76
Joyce, B., & Showers, B. (2002). Student achievement through staffdevelopment (3'^'’
ed.). Alexandria, VA: Association for Supervision and Curriculum
Development.
Lunenburg, F., & Omstein, A. (2004). Educational administration: Concepts and
practices (4*^ ed.). Los Angeles, CA: Wadsworth/Thomas Learning.
Maslow, A. H. (1987). Motivation andpersonality (3'^‘‘ ed). New York: Harper and
Row.
Merriam, S. (1998). Qualitative research and case study applications in education.
San Francisco, CA: Jossey-Bass Publishers.
National StaffDevelopment Council. (2001). Revised standardsfor staffdevelopment.
Oxford, OH: National Council for StaffDevelopment.
Nelson, F., Rosenburg, B., & Van Meter, N. (2004). Charter school achievement
on the 2003 national assessment ofeducationalprogress. American Federation
of Teachers. Retrieved September 15,2006, ffomwww.aft.org/pubs-reports/
downloads/teachers/NAEPCharterSchoolReport.pdf
Plucker, J., Eckes, S., Rapp, K., Ravert, R., Hansen, J., Trotter, A., & Makel, M. (2005).




Sparks, D., & Hirsh, S. (2000). Learning to lead, leading to learn: Improving school
quality through principalprofessional development. Oxford, OH: NSDC.
